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Introduction:
‘Wfiy dcacft Jfutnan Rights?

Human riqkts are bused on tke increasing de­
mand ofi tke worlds population fer a decent, 
civilized life in wkick tke inkerent dignity o-fi 
eack kuman bein$ wilL receive respect and pro­
tection. "ZOe do not speak merely o-fc oar pkysi- 
cal needs wken we talk about kuman riqkts. 
We mean tkose conditions o-fr life wkick allow 
us jully to develop and use our kuman quali­
ties ofi intelligence and conscience and to satis­
fy our spiritual needs...

Ylnited Nations. (1980). Questions and ?4n- 

swers on Haman “T^igkts. p.2.



Objectives:

1. To recognize the importance 
and urgency of teaching human 
rights

2. To discuss the necessity of 
transmitting human rights values 
and notions through human rights 
education



Students of today have the daunting task of being the global citi­
zens of the next millenium. They will need to possess the appropriate tools 
to address complex local, national and international issues in informed, 
thoughtful and creative ways.

Human rights affect us on a daily basis — in schools, in everyday 
exchanges with employers, with landlords, with government, as well as be­
fore the courts. Beyond our borders we are affected by the events which 
occur in other parts of the world because these events may have an effect 
on world peace. While the perspective and effects of human rights might 
be global or world-wide, they touch us individually in virtually every aspect 
of our ordinary lives. We are not alone, but interconnected and interde­
pendent. We are involved, whether we like it or not, in the world and its 
problems. We are all players in the local, national and international fields.

Teaching human rights is an attempt to reduce and transform 
these global principles to manageable size. Human rights education is 
founded on the universality of the search for human dignity. International 
peace and justice are inseparably bound to the development of an in­
formed and human rights conscious citizenry, necessary to maintaining a 
society free from intolerance, racism, sexism. A foundation of trust and 
participation in the political system can be strengthened in a country where 
human rights are respected and weakened where they are violated.To be 
effective citizens, to equip students with the necessary tools to play the 
most effective role in society — as consumer, producer, parent, member of 
a religious group, — these are some of the compelling reasons forteach­
ing human rights.

The school environment is often the stage where events that seri­
ously threaten human rights may occur. Following the adult model, stu­
dents may resort to violence in order to resolve conflicts. The one who hits 
the hardest has the best chance of imposing his or her will. Unfortunately, 
the model that adults have created for children through the media (some 
films may contain as many as 200 murders) or the political arena may only 
too readily be imitated by young people in their daily behaviour.



Through the study of human rights, young people gain a new 
sense of empowerment and discover a way to win respect and self- 
respect. They learn to express their opinions even when they might not 
be popular, but more importantly, they learn that exercising rights re­
quires respecting the rights of others, and carries with it certain respon­
sibilities. Figure 1 captured the essence of this discussion.

Figure 1

Communication (1975) byJackson Beardy
There are three birds here and the number three contains the first odd and even number, thus it contains op­
posites. "Communication" means a union of understanding among opposites or diverse creatures. Were crea­
tures literally the same there would be no need for communication in the ordinary sense... Only difference 
makes union and communication necessary. Far from going on to stress trintarian notions, Beardy makes 
sure there are four eyes, four tail feathers, and five feathers in each wing... the symbolic wings look like a styl­
ized nest and the birds fit into the indentation like young ones in their nests.

in Hughes. Kenneth James. (T979Y lackson Beardv - Life and Art. Canadian Dimension Publishers, p.30.



Dt is one. tkin^ to have keurd And lead something, 
tkut is merely to tube notice;
it is another tiling to Azive understood mk/it n>e have keurd And reud, 
tkut is, to fonder.

/Plurtin cHeide^er. (lO/'l). ^kinkin^. /Ido dem ^>kilosopkies of 
^ducAtion-

Points to Ponder

1. Why do you think it is necessary to teach hu­
man rights?

2. Where is the best place to introduce human 
rights education? In schools? In N.G.O.’s? In la­
bour unions? In government? In the armed forc­
es? In religious institutions? In the media? Why?

3. What is the position of such education in rela­
tion to the moral rules of religious, political and 
cultural beliefs? What is the actual and potential 
ethical coherence of such education in your 
country of today and tomorrow?

7
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Motivate, Activate, Liberate:
The (goats 

ofMuman Rights ‘Education

(~Eke immediate task ofi kuman ri^kts teackin^ 
and researck skould be to prevent or substan­
tially decrease violations by... awakening in in­
dividuals, groups, people and government an 
awareness ofi tke meaning, content and value o$ 
<Human E^i^kts... to internalize reverence jor 
cHuman Tii^kts.

<~Eke late Qose ‘Z^iokno 
yEskilippines cHaman ‘Ri^kts Lawyer



Objectives:

1. To present the aims of human 
rights education

2. To identify some of the major 
learning outcomes



The very broad goals of human rights education may be seen on a 
continuum and represented as follows:

Figure 2

Cognitive domain —>
(thinking)

to raise awareness 
(knowledge)

-> CONSCIENTISATION

Affective domain 
(feeling)

—> to encourage responsibility —> 
(attitudes)

EMPOWERMENT

Behavioural domain —> 
(acting)

to change the world
(skills)

-> TRANSFORMATION

Fortunately, contemporary human rights education can draw 
inspiration from a fine tradition. Quite some time ago the educator Celestin 
Freineti advocated education based upon respect for human rights. This 
pedagogy, which has contributed towards forming several generations of 
responsible citizens, is still very relevant to our own needs.

International organizations have also convened a number of 
meetings and discussions on the topic of human rights education. The first 
step in their research was to define objectives. The International Congress 
on Human Rights Education, held in Vienna in 1978, enunciated the 
following guidelines:

"Human rights education and teaching must aim at:
(i) fostering attitudes of tolerance, respect and solidarity inherent to human rights:
(ii) providing knowledge about human rights, in both their national and 
international dimensions, levels, and the institutions established for their 
implementation:
(Hi) developing the individual's awareness of the ways and means by which 
human rights can be translated into social and political reality at both the national 
and international levels."2

1. Freinet, Celestin. (1972). The Modem School in France, (our translation). Maspero: Paris.
2. Unesco. (1980). Human Rights Teaching, in Teaching and Learning about Human Rights. Council of

Europe,Vol. 1, No. 1.



Let s take a closer look at some of the objectives of human rights 
education:

1. Cognitive Objectives - Conscientisation:

Understanding basic human rights concepts

Students derive these important concepts from the study of 
historical and current events, as well as from statutory instruments (laws, 
international covenants and charters) - in both their actual form and in 
simplified versions of the texts. From this conceptual base they are better 
able to assimilate and use this mass of information to deal with issues of 
discrimination and conflict.

Knowledge of historical developments

Awareness of historical events which shaped the struggle for the 
attainment of human rights, is essential to understanding more profoundly 
the issues and problems which form the tradition of human rights. The 
institutions of slavery and apartheid are key elements for study and 
discussion. In a very real sense, history synthesizes experience for the 
students, opens them to the world that surrounds them and helps them 
realize that there can be viable solutions to human dilemmas.

Knowledge of human rights legal documents

Adapting human rights instruments to the age-appropriate and 
academic level of students enables them to become familiar with the 
Universal Declaration of Human Flights, the International Covenant on Eco­
nomic, Social and Cultural Flights, the International Covenant on Civil and 
Political Rights and other instruments of international and national law. 
They will know how to employ them and exercise their rights.

>4



Knowledge of human rights institutions and mechanisms 
of protection

The struggle to protect human rights has been and still is the 
object of civil strife in many parts of the world. It is important to relay 
information on the existence and workings of the United Nations, national 
human rights commissions and other international, national and local 
organizations.

Knowledge of some major infringements of human rights

Students learn that there is no country currently exempt from 
violations. Prisoners of conscience, infringement on freedom of the press, 
exploitation of children, exclusion of handicapped persons, and sex 
discrimination occur on a scale that is world-wide.

Global awareness

As they progress in their study of geography, history and society, 
students come to realize that human rights education encompasses a vast 
body of knowledge and cuts across many disciplines. They are awakened 
to the notion that the protection of human rights is vital to ensure peace 
both at home and abroad. By becoming aware that we belong to a world in 
which nations are interconnected and interdependent, they acquire a sense 
of global awareness of the importance of human rights, international 
solidarity and cooperation.

2. Affective Objectives — Empowerment:

Developing a sense of empowerment

Throughout history, the concept of human rights has emerged as a 
means of resisting the arbitrary nature of totalitarian powers. Human rights 
assert the dignity and liberty of all individuals confronting state power. This 
is one of the underlying messages that students come to understand when 
they study the struggles of others to assert their right to be free from the 
arbitrary and unreasonable exercise of authority.

<5



Appreciating the rights of others

Educators often note that the first reflex of students is to assert 
that they have rights. Consequently, we must draw the students' attention 
to the universal character of human rights, and underline that all human 
beings possess the same basic needs and therefore possess the same 
basic rights. We must also point out that exercising human rights 
unilaterally creates injustices for others. For example, the right to exercise 
one's own freedom of expression implies respect for the right of others to 
voice their views and ideas as well.

Developing acceptance of differences

To truly succeed in transforming attitudes, the educator should 
begin by confronting those prejudices which already prevail. What is the 
value of an abstract understanding of human rights if it does not lead to 
changing students' daily behaviour? Throughout the teaching process 
students should be permitted to express their views which may reflect 
prejudice and then be encouraged to examine the consequences of their 
attitudes - that they do not reflect the facts, for example, or that they 
damage the victims of prejudice. Then students should be encouraged to 
seek out alternative ways of thinking. To achieve this end, a classroom 
climate favourable to the exchange of ideas is a must. An atmosphere of 
respect and openness is perhaps the most important factor in helping the 
student develop new attitudes while at the same time reinforcing his or her 
positive ones.

Showing empathy for those who are denied rights

The study of human rights inevitably evokes feelings of concern 
and outrage as students reflect upon the human condition. Learning about 
human rights should not be limited to the cognitive domain and treated 
coldly as we have often learned to do, for example, in our response to 
newscasts. We must express our outrage at certain facts and events and 
demonstrate concern and empathy for victims of human rights abuses. 
Students learn to take the interests of others into account when considering 
solutions to conflicts and proposals for change. Seeing the problem through 



the eyes of another helps to instill a democratic sense of judgement. 
Students should also be encouraged to think positively about the issues 
raised by the problems of discrimination or violence. They should be shown 
that individual effort can help to change attitudes and that no such effort is 
in vain.

3. Behavioural Objectives — Transformation:

Developing critical thinking skills to identify prejudices, stereotypes 
and discrimination

Learning to combat stereotypes and prejudices involves 
developing critical and objective thinking. Instead of resorting to 
preconceptions, students become accustomed to observing the behaviour 
and attitudes of others as well as their own. They can then be encouraged 
to use judgement in formulating their own personal opinions. They develop 
skills of multi-source and multi-perspective data collection, analysis, 
detection of bias and prejudice and reaching a balanced conclusion. 
Honing the skills of perception, reasoning, judgement and decision-making 
is a life-long learning process.

Adopting methods of peaceful conflict resolution

Human rights provide a basis from which to build alternate, less 
conflictual kinds of relationships among people. Discourse is preferred over 
overt aggression. New kinds of solutions are found to situations of open 
conflict between individuals. Students learn to dialogue, mediate, provide 
alternatives, and manage anger and animosity. The ramifications of this 
kind of training are positive in that schools generally witness a diminution in 
the incidence of conflicts.



Social skills

Students learn to live together with human beings who are 
different with regard to ethnic background, ability or disability, learning 
styles, or religion, communicating and interacting in a manner respectful of 
others. Integration and acceptance of diversity become the norm.

Accepting responsibilities

The rights of individuals in a free and democratic society are 
inseparable from the related notion of personal responsibility for one's acts. 
For every right there is a responsibility. This dual aspect of personal liberty 
- a right and a responsibility - has been inherent and fundamental to all 
doctrines of rights. We must all govern ourselves and place limits upon our 
acts when they would damage the interests of others. Human rights 
education stresses the importance of responsibility, while teaching students 
to value the tradition of freedom which they have inherited.

Practising democracy

Understanding the democratic process is an essential prerequisite 
to ensuring full participation in society. The school and classroom are 
excellent arenas in which to practice basic principles of democracy. 
Through democratic discussion and decision-making, students themselves 
can determine the rights and responsibilities that are to be respected in the 
classroom by way of a Class Charter, for example. It becomes a concrete 
way of ensuring that human rights are not just a subject of theoretical 
knowledge, but rather a standard of conduct in their daily experiences.

Applying human rights instruments and mechanisms

Students learn that they can have access to institutional 
mechanisms for the protection of human rights, and they also learn how to 
use them. When a right is not protected by a law (there are many of these 
rights) they learn to use other means at their disposal. Expressing an 
opinion, organizing a petition, writing to the newspapers, are types of 
recourse that may ensure the respect and promotion of human rights.



function ofi education is to teach one to think 
intensively and to think critically- intelligence plus 
character - that is the $oal o-fr true education-

/Kartin jZuther Kin$ ‘Jr., /95S

(Points to ‘Ponder

1. Do these objectives seem pertinent to you?

2. Can you modify or enrich this list of objec­
tives? Give examples.

3. Which objectives are more suitable for the pri­
mary education level? Which are better geared 
toward the secondary education level? Post­
secondary?
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Approaches to 
Human Rights Education

YOkat curiosity, tkat delicate 
little plant, needs moie tkan 
anytkin^, besides stimulation, is 
freedom.

■/Albert EEnstein

21



Objectives:

1. To examine a variety of ap­
proaches which may facilitate the 
implementation of human rights 
education

2. To evaluate the advantages or 
disadvantages of these approaches

23



Human rights education is neither a substitute for religion nor a 
special form of moral or ideological training. It is geared to developing a 
critical attitude in respect to controversies and exchanges of views.3 Its aim 
is not to enunciate a set of "revealed" principles, but to encourage people 
to compare their opinions and beliefs on the basis of mutual respect.

There are a number of approaches that are conducive to the trans­
mission of human rights concepts and values. They include, among others:

Global and Development Education Approach

The rationale for this approach is to create a sensitivity to human 
rights concerns and crossboundary, transnational issues. It focuses broadly 
on how individuals and societies relate to the world's physical conditions, 
human institutions, social and economic systems, and interconnecting 
world problems and developments. This approach aims to promote interna­
tional understanding, cooperation, peace and a committment to sustainable 
development. It does not conflict or supersede local or national education. 
It merely extends them so that they more adequately mirror the world to­
day. Former U N. Secretary General Javier Perez de Cuellar noted the in­
extricable link between development and human rights,

"Without development there cannot be full realization of 
human rights, while at the same time development without 
human rights would be hollow."

Social or Civic Education Approach

Many school systems employ this approach as preparation for citi­
zenship and social responsibility. Students are trained to become active 
participants in a democratic society. The content includes a study of partici­
pative democracy, system of government, and electoral process.

3. Teachers' Seminar on 1789 /1992. Council of Europe, p.14



Prejudice Reduction or Anti-Racist Education

This approach equips students to recognize and challenge preju­
dice and racial discrimination. It is measured by more equitable results in 
curriculum, staffing, assessment and placement, as well as in changes of 
behaviour.

Moral Education Approach

The learner is introduced to the principles, ideals and related for­
malized codes of conduct, to which human rights agreements belong.

Legal Approach

This involves the study of the major contemporary human rights 
agreements from the Universal Declaration of Human Flights onward. 
Many of them, like the International Covenant on Economic, Social and 
Cultural Rights and the International Covenant on Civil and Political Rights, 
serve to implement in detail what is stated more generally in the UDHR. 
These and other documents gain importance in the eyes of students as 
they study at the same time the violations of human rights which induced 
nations to reach these agreements.

Human Rights Advocacy Approach

The groups which by peaceful means systematically seek strict ad­
herence to human rights agreements provide another important dimension 
to human rights education. One of the organizations which systematically 
verifies accusations of human rights violations is Amnesty International. It 
focuses on prisoners of conscience, people whose political and civil rights 
have been removed and are persecuted and imprisoned because of their 
convictions. Through letter-writing and publicity campaigns, sending mis­
sions and trial observers, and publishing special reports, these organi­

26



zations work to gain rights and freedoms for individuals or groups of people 
as well as educate the general public about the problem at hand. Defence 
for Children International is another example.The curriculum may be inter­
woven with forms of national and international support and action constitut­
ing an on-going feature of school work.

Media Literacy Approach

Mass media education, media literacy, or tele-literacy is an essen­
tial component of any human rights education program. This approach de­
velops in the individual the ability to select and analyze information con­
veyed in the media. It engages students in the practice of critical thinking, 
reinforcing the skills involved in the independent expression of opinion, clar­
ification of issues and ideas, search for facts and evidence, and evaluation 
of the consequences of various messages and actions.



(Points to Ponder

1. Which conceptual framework or approach 
seems the most appropriate in your case?

2. If you were to develop a multi-dimensional ap­
proach, how would you frame it?

3. Is there not a risk of "politicisation" and "indoc­
trination" with regard to the approach to human 
rights education? How would you avoid this?





iHuman ‘Rights Curriculum: 
Shaping I leaks

‘'Telling lies to tke tfoun^ is wron$. 
^£>rovin$ to tkem tkat ties ate true is wron$... 
''Tke young know wkat you mean.
<Tke young are people... 
“-forgive no error you recognize, 
it will repeat itself, increase, 
and. afterwards oar pupils 
will not forgive in us wkat we forgave.

from "Hies" 
Selected TSoerns 

tyevgeny ^evtuskenko



Objectives:

1. To discuss the content of 
human rights education

2. To determine the areas in 
which the insertion of human 
rights content is most appro­
priate



Now that we have examined the "why" of human rights education, 
let's look at the "what" and "where". It is generally agreed that human rights 
education, if it is to be effective, should permeate the school curriculum. 
There are numerous opportunities for this to occur. It should not however 
be so scattered over several school subjects as to be too diffuse and super­
ficial.

Here are some proposals for content and paths for its integration. 
Divided into three parts, they include:

- human rights instruments, which comprise the legal 
framework, both international and national, and the mechanisms 
for the protection of human rights
- major concepts
- subject integration

Human Rights Instruments

z \
International Instruments

• Universal Declaration of Human Rights, adopted 
by the United Nations on Dec. 10, 1948

• International Covenant on Civil and
Political Rights, adopted on Dec. 16, 1966

• International Covenant on Economic,
Social and Cultural Rights, adopted on Dec. 16,
1966

These together form the International Bill of Hu­
man Rights. There are also general conventions which have 
been adopted at the world or regional level:

• African Charter on Human and Peoples'
Rights 

• Arab Charter on Human Rights
k



----------------------------------------------------------------------------------------------------------------------------- \

There are conventions directed toward the protection of 
certain rights in particular or distinct groups of people:

Specific Conventions

• International Convention on the Rights of the Child

• International Convention on the Elimination of all 
Forms of Racial Discrimination

• International Convention on the Elimination of all 
Forms of Discrimination against Women

Other documents deal with a vast array of issues:

• genocide, war crimes, crimes against humanity

• slavery, traffic in persons, forced labour

• torture

• indigenous peoples, minorities

• workers

• education

In addition, a "third generation" of rights includes the 
rights to peace, to a healthy environment, to self- 
determination, etc.

National Instruments

These are the Human Rights Charters, Bills, Acts or Codes 
as well as other pertinent laws, as the case may be.

<__________________________________________________________________ /



Major Concepts

Acceptance

At the risk of omitting certain 
concepts, the following 

representation provides some 
of the most essential:

Justice

Peace

Dignity
Fairness

Respect II

Democracy
Equality
’ X:X;: • ’
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Solidarity

Interculturalism
Accommodation
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Subject Integration

Human rights concepts and values can be taught through almost 
any subject. Some lend themselves more readily to a more substantial inte­
gration of human rights content than others.

History classes should relay the attempts of humankind to secure 
human rights both at the international and national levels. They should de­
scribe the various struggles for the recognition of the rights of women, 
workers, youth, the poor, minorities, aboriginal peoples, and handicapped 
persons, among others. The attainment of civil and political rights, the aboli­
tion of slavery, national freedom from colonialism and the dismemberment 
of apartheid would feature among the more illustrious chapters of curricu­
lum guides and manuals. Discussion about the life and times of human 
rights advocates like Mohandas Gandhi, Rene Cassin, Martin Luther King 
Jr. and Rigoberta Menchu Turn, Aung San Suu Kyi (Myanmar), Ken Sero 
Wiwa (Nigeria) and Carlos Belo and Jose Ramos Horta, to name but a few, 
would figure prominently.

Civics or Social Studies class is an opportune arena in which to 
define the principles of good citizenship and effective membership in a 
democratic community. This is a prime occasion to map out a Charter of 
Rights for the classroom, building a sense of belonging, responsibility, com­
mittment, and empowerment.

Language Arts or Literature provides a wealth of themes, char­
acters and dilemmas from which to examine human rights implications 
while at the same time exercising written and oral skills. Though much of 
the reading lists are already prescribed or mandatory, there is always room 
for creative treatment. Journal keeping, critiquing the media from a human 
rights perspective and letter writing campaigns would allow for relating 
school work to the daily lives of students.

Fine Arts, Music and Drama are subjects areas which probably 
present the greatest possibilities for the treatment of human rights con­
tent.These classes may be turned over to creating poster illustrations of

&



the articles of the International Convention on the Rights of the Child, learn­
ing songs of peace and social justice, or writing and performing plays of hu­
man rights relevance.

These classes may prepare the commemoration of important hu­
man rights days like January 15, Martin Luther King Day; March 8, Interna­
tional Women's Day; March 21, International Day for the Elimination of Ra­
cial Discrimination; June 5, World Environment Day; August 6, Hiroshima 
Day; Nov. 20, International Children's Day; December 10, International Hu­
man Rights Day.

Geography, especially if it is to encompass human geography, 
should promote acceptance of differences and interest in reaching out to 
people around the world. It is here that the protection of the environment, 
food growing and distribution, and movements of people are explained and 
discussed.

Social Science or Humanities lends itself more directly to a com­
prehensive handling of human rights issues. The role of the individual, the 
family, the community and the larger society may all be analyzed within a 
human rights context.

Other subjects like Mathematics or Chemistry may have a more 
distant relationship to human rights education, but the practice of teaching 
is a social one. The way in which we teach is also a component of human 
rights education, to be treated in the next section.

The challenge is always to implement curriculum enrichment as 
opposed to curriculum "overload".

Bias-free Materials

The need imposes itself to select appropriate materials and revise 
textbooks to eliminate bias and stereotypes, especially with regard to fe­
males, handicapped persons, members of minorities, and so forth. They 

59



should figure in a wide variety of roles and functions both within the text 
and in graphic representations: as decision-makers, principal agents of 
their own destinies, and so forth, not just as victims. The new contents 
should be conceived through an interdisciplinary approach permitting criti­
cal reflection of reality.

It is important to look for errors of "commission", as well as errors 
of "omission". Outright censorship is not the appropriate technique for 
dealing with stereotypes or prejudice in teaching materials. Sometimes they 
are better handled in forthright classroom discussion than by either sup­
pressing the text or expunging the offensive passages. Teachers should 
use their own discretion.

Curriculum Change and Implementation

Curricular change usually means social change. It must be "teach­
er-owned" for its implementation to be effective. Change of a meaningful 
and widespread sort can occur if the true agents of change, teachers, 
sense both a personal and professional stake in the proposed change. This 
grassroots approach is based on the assumption that all staff should be in­
volved in the steps of curricular development. It also advocates the involve­
ment of parents, students and members of the community.



7"^.eat education consists in dtan>in^ tke best out ofr youtseb(j. 
TOkat better book can tkete be tkan tke book o-fa kumanitif?

/Kokandas ^jandki,

(points to (Ponder

1. How does human rights education fit into the 
curriculum?

2. At what age would you begin? Which con­
cepts and activities are appropriate for the early 
primary grades? The later primary grades? The 
early secondary grades? The later secondary 
grades?

3. What are some of the more contentious and 
controversial issues? How should they be han­
dled?

4. How would you integrate human rights educa­
tion into a curriculum that is already overloaded?
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Living the. Idea: 
Human Rights education 

‘Methodology

3 keai and 3 fiot^et.
3 see and 3 remember.

3 do and 3 understand.

(dklnese ^>roverb

‘'Lett me, and tken a^ain skow me, 
so 3 can know.

aZora Neale d{urston, 1939



Objectives:

1. To examine some of the teach­
ing strategies involved in the 
methodology of human rights ed­
ucation

2. To establish the importance of 
creating conditions conducive to 
the transmission of human rights 
education, sometimes referred to 
as the "hidden curriculum".

Reading:

Roberta Snow, John E. Mack, Lucile Burt. (1985). Teaching About 
Human Conflict: What Are the Possibilities? in Social Education.
National Council for Social Studies, September, p. 488-489.



It is not only the content of human rights education that is impor­
tant, but the methods and conditions by which it is transmitted. In this 
sense, cognitive and affective learning are inextricably linked. The life of 
the educational enterprise or institution must itself reflect the principle of 
respect for human rights in its treatment of the child, working methods, or­
ganization and procedures. The democratization of school life involves a 
transformation of the very ethos of the school, imbuing it with the values 
of democratic living. Implicit in this statement is the role of the school as 
blueprint for life in a democratic society.

Sometimes called the "hidden" or "informal" curriculum, "how" we 
teach can be as influential in the process of socialization as "what" we 
teach. Examples of this come into play on a daily basis in rules and regu­
lations, both written and unwritten, which govern behaviour. When view­
ing a school play, for instance, older students are asked to give up the 
front seats as not to block the view of the younger and smaller students.

If students who learn about democratic principles in a social 
studies or civics class then realize that those same principles are disre­
garded in their own school life, they might conclude that this is all just 
"doublespeak", another example of a double standard or "do as I say, not 
as I do". Kohlberg's notion of a just community school4 represents a recti­
fication of this disparity between words and actions by providing students 
with a real democratic say in the everyday running of the school.

4. Kohlberg, L., Wasserman, E., Richardson, N. (1978). The Just Community School. 
The Experience of the Cambridge Cluster School.

The Democratic School

The characteristics of a democratic, human rights school life 
model may be identified as follows:



• CHILD-CENTRED: The pupil is viewed as an active member of 
the school community. Inquiry is encouraged. Albert Einstein, or as one Ca­
nadian physics class fondly calls him, "Uncle Al" urged that the important 
thing is not to stop questioning. Students can also take leadership roles in 
problem-solving and decision-making at school. Mechanisms for conflict 
resolution which train and employ student peer mediators, support for stu­
dent councils, establishment of classroom councils of democracy, and de­
velopment of classroom charters of rights are some of the means which 
empower young people to practice democratic life. To facilitate the process, 
some Quebec classrooms have set up Friendship Circles, thereby literally 
"reorganizing the furniture". Instead of sitting at desks arranged in rows, 
students and teacher are seated in a circle on the floor. Inspired by Native 
tradition, this practice enhances discussion and visibility and eliminates un­
necessary hierarchical obstacles.

Child-centredness does not diminish the role of the teacher. In 
fact, the role is expanded within this context to encompass role model, 
agent of change, and "conceptual architect of the future". Teachers must 
show students how to implement rights in their own classrooms. Not only 
student-student relations but teacher-student as well as administrator­
student relations must conform to the principles of human rights if students 
are to accept the validity of the concept.

• GROUNDED IN DAILY REALITY: The classroom becomes a liv­
ing environment, reflecting the social, political and economic situations of 
the country. It should afford the safety and freedom to exercise critical 
thinking skills, apply theory to practice, discuss controversial subjects, con­
sider a wide range of world views and guard against all forms of discrimina­
tion. This is translated throughout the school by way of its rules and regula­
tions and policies to counter sexism, racism and exclusion. This also 
means that students of all abilities are integrated and that services to stu­
dents with special needs are appropriately adapted to their needs.

Students may be encouraged to undertake human rights projects 
which may impact on the life of the school and community. These projects 
may be educational campaigns utilizing any number of means of communi­
cation such as audio-visual presentations, poster or art exhibits, public 



service television or radio announcements, debates, newspaper or maga­
zine publications, music festivals, advocacy campaigns, to name a few.

• INFUSED WITH COOPERATIVE LEARNING STRATEGIES: 
Student team-learning and coaching under teacher supervision, known as 
cooperative learning, has an excellent research base. It can foster peer ac­
ceptance and cooperation. In heterogeneous classrooms, which most often 
are the norm, students of different backgrounds and talents learn to collab­
orate in mixed ability, flexible groupings. They remain individually accounta­
ble for their learning and assume responsibility and ownership for their own 
effort and behaviour. This strategy also facilitates the integration of handi­
capped students into regular classrooms. Students become engaged in 
"learning to cooperate and cooperating to learn".

• INTERACTIVE: The classroom climate should facilitate discus­
sion, exchange and debate. Students learn not only by listening, but by ex­
perimentation and action. Role-playing, simulation exercises and drama 
may help students identify and empathise with others.

• COLLABORATIVE: Teachers and resource personnel should 
view education as a collaborative enterprise. Developing a needs assess­
ment, planning content and schedules, producing materials and preparing 
evaluations may become collective exercises. Team-teaching also allows 
for the sharing of strengths and talents in the delivery of educational servic­
es. Participation and input from parents, mentors and other members of the 
larger community are invaluable aids.

Pedagogical Methods and Techniques

Human rights education calls for a great variety of pedagogical 
techniques ranging from frontal teaching to student-designed projects. 
There are several reasons for this. Among them are the desire to make 
human rights lessons as stimulating as possible for the students, to adapt 
to the various teaching styles of teachers and learning styles of students 
and of course to offer a programme that allows for a range of choices.



However, there is another more basic reason for employing a 
variety of techniques. Human rights education not only deals with the acqui­
sition of historical information and a certain amount of basic knowledge 
about how the legal system works, but also involves the study of attitudes, 
peaceful conflict resolution, empowerment, global awareness and aspects 
of democracy.

• FRONTAL TEACHING

Frontal teaching is undoubtedly the most widespread form of 
teaching. It consists primarily of presentations by teachers, questioning of 
students and some limited formal exchange.

For many teachers this method provides an efficient way to convey 
concepts and information. When it is misused, it makes students 
dependent, fearful and rigid. However, the teachers whom students most 
appreciate are often those who are skilled "lecturers". Students like their 
colourful and well-structured presentations. Through questions and 
discussions they can stimulate students to express their points of view and 
to explore new avenues.

• SOCRATIC DIALOGUE

The role of the instructor is that of a guide who, by questioning, 
helps the student to examine and clarify his or her own views and opinions 
and to develop sound reasoning. It is believed that all people possess 
knowledge within themselves and that the role of the teacher is to help 
individuals draw it out rather than have them serve as mere receptacles. 
The Socratic method of dialogue may be used effectively to conduct such 
activities as discussion groups, tutorial groups or seminars.

It is a very effective strategy to demonstrate inconsistencies. It can 
be used to illustrate to students that their opinions have contradicted a 
human rights principle that has already been agreed upon, by using an 
article of the Universal Declaration of Human Flights or the Classroom 
Charter as touchtone or basis. It can also serve to generate self-insight 
without putting students on the defensive.



• DISCUSSION

Certain exercises rely only on discussions in the form of debate, 
exchange of opinions or decision-making sessions. This is the case in the 
development of the Class Charter. They are very useful in encouraging 
students to articulate and express their opinions to others. In this manner 
they succeed in evaluating and re-evaluating some of their attitudes which 
may be discriminatory or simply dismissive as regards others.

The discussion format is equally useful in encouraging students to 
form opinions on such complex and thought-provoking issues as Native 
rights, child abuse or sex-role stereotyping.

• ROLE-PLAYING, SKITS AND SIMULATION

It is often more stimulating to learn through role-playing. Skits may 
serve as vehicles to convey certain messages or to deal with delicate 
subject matter.

A simulation activity involves participants in a hypothetical situation 
or setting that is based on a simplified but operating model of the "real 
world". The participants are called upon to react to a specific predicament, 
process, or problem that has been singled out for emphasis in the 
simulated social environment or setting.

This instructional method tends to build upon and further the 
development of the student's imagination, ingenuity, creativity and ability to 
"think on one's feet". Participants must assess the situation, consider 
alternate courses of action and modes of behaviour and test decisions 
regarding the matter under consideration.

• BRAINSTORMING

This technique is generally used to "get the ball rolling". The 
purpose of brainstorming is to generate a wide range of ideas by releasing 
the creative potential in individuals.



• RESEARCH AND INVESTIGATION

Dividing the class into research teams helps students to deal with 
many more topics during the relatively short time period. In addition, the 
research reports in the form of presentations or skits heighten their level of 
motivation.

• EXAMINATION OF CASE STUDIES

The examination of case studies is one of the most important 
techniques to illustrate new concepts, to introduce controversial subjects, to 
inform students about rights violations, and to foster critical thinking.

• VOTING AND DECISION-MAKING

Group discussions and decision-making votes are practical ways 
to experience democracy and learn about human rights. The Charter of the 
Class conceived through this process must then be respected.

• JOURNAL-WRITING

One way to help students work out their thoughts over the 
complexities and paradoxes of human rights issues is to keep a journal. It 
gives them a chance to be self-reflective about problems that may not have 
easy answers or solutions. The journal is a private document and it is 
suggested that it not be graded, but discussed with the teacher.



YOken the word' is deprived of its dimension of Action, reflec­

tion AutomuticAlly suffers as well; And the word is ckun^ed 
into... verbALism... f)f Action is empkusized exclusively to tke 
detriment of reflection, tke 'word' is converted into Activism.

J^edAAOAU of tke Oppressed 
<j£>Aolo ^f-reire

Points to Ponder

1. What is your understanding of the "democratic 
school"? What would you need to do to achieve 
this?

2. Is this idea applicable in your situation? What 
are the possible roadblocks?

3. Some adults may feel uncomfortable with this 
model in that it cedes too much "power" to stu­
dents. What is your view on this?
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Teaching About Human Conflict: 
What Are the Possibilities?

ROBERTA SNOW, JOHN E. MACK, LUCILE BURT

A
 great many teachers deliber­
ately avoid controversial is­
sues in the classroom. Yet 
most of them acknowledge that con­

flict and controversy play an essen­
tial role in a free society whose citi­
zens are charged with solving 
political problems. Moreover, con­
troversy is engaging to most stu­
dents. So why are these matters 
avoided?

Perhaps the most prominent rea­
son for avoiding sensitive issues, 
particularly questions involving hu­
man rights, is that they are filled 
with complexity, paradox and often 
puzzlement.. Bringing up trouble­
some subjects in the classroom may 
force students to confront grim or 
disturbing realiues. As adults, we do 

not want to scare or unnecessarily 
worry our young people. In addi­
tion, discussions of such topics re­
quire that teachers face with their 
students the fact that there are no 
simple solutions to improving the 
world’s condition. This makes many 
educators uncomfortable. Looking 
into the dark side of human nature 
confronts and disturbs the idealism 
with which children and adoles­
cents view the world. Finally, many 
human conflicts involve images of 
death, a taboo subject in our 
culture.

Many teachers, however, have 
found useful ways to address impor­
tant social and political questions 
without unduly scaring younger stu­
dents or making them feel hopeless 

or cynical. By not raising these 
questions in our classrooms, our si­
lence signals an atutude of resigna­
tion and powerlessness, a sense that 
nothing can be done by ordinary 
people to affect our government's 
direction.

More research is needed to study 
how students are affected by school 
experiences related to the teaching 
of human rights questions. An infor­
mal gathering of evidence, however, 
shows that teachers who handle 
these issues sensitively and thought­
fully have outstanding results with 
students.1 This article presents some 
guidelines to help teachers bring 
critical controversies into their

'Educators for Social Responsibility. classroom 
expeitences, 23 Garden St, Cambridge MA 02138.
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classrooms, delineates some devel­
opmental concerns and shares the 
experiences of educators from 
across the country

The following guidelines grow 
out of the work of many educators 
who have tried to incorporate is­
sues related to education for social 
responsibility over the past three 
vears.2
1. Listen. Teaching about political 
problems requires understanding 
the young people's concerns and 
questions. Students are frequently 
relieved to be able to voice their 
thoughts and to see that their peers 
share some concerns. Giving stu­
dents ume to ask questions that will 
help them make sense of the world 
signals a validation of their thinking.

One significant technique for in­
dicating openness and listening to 
youngsters, starting with the upper 
elementary or middle school 
grades, is journal keeping or reflec­
tive writing. Daily, students write 
about their experiences and under­
standing of the issues. The journals 
can help them ask questions and 
take pan in self-reflection that may 
not have answers or conclusions. 
Helping young people live with 
their unanswered questions is diffi­
cult—educators are trained to have 
or want answers, and students look 
to us for guidance.
2. Acknowledge discomfort.

Teachers have found that students 
appreciate adults who are willing to 
reveal their own struggles in teach­
ing and understanding difficult is­
sues. Together with our students, 
we feel the discomfort inherent in 
facing the unpleasant parts of hu­
man behavior.
3. Provide entry'. After teachers lis­
ten carefully to students' concerns, 
they may understand some of the 
problems that interest young peo­
ple. It is better to provide a context 
for involvement in human rights 
problems and to help students find 
their own points of entry' than for 
the teacher to enlist students in her 
or his own particular issues or 
causes.

'Ibid.

4. Introduce images cautiously.
Because information about hu­

man rights frequently reveals sordid 
details, the teacher should prepare 
students for learning these facts. 
Psychologist Gerald Koocher cau­
tions us that entire pre-high school 
classes should not be exposed to 
horrifying images. While some stu­
dents may be prepared, a class's de­
velopmental readiness is uneven. If 
any students are ready, independent 
research projects provide them an 
opportunity to seek out 
information.3
5. Encourage participation. One 
way to move beyond feelings of 
cynicism and despair is to become 
active on behalf of one's beliefs. 
Students can be encouraged to 
work for social change, and some 
schools are providing academic 
credit for community or social ser­
vice projects. During the school 
year, teachers may encourage stu­
dents to develop an action project 
and use the class for support and 
feedback. The action components 
have involved such projects as;
• working with elderly people
• cleaning up community garbage 
and creating a long range plan to 
address the problem
• getting doors put back on girls' 
bathroom stalls
• keeping a popular course on the 
curriculum w'hen it was scheduled 
to be dropped.
6. Find your own entry'. Ideally, 
education for social responsibility in 
addressing human rights questions 
should involve rethinking priorities 
and school structures. Informal con­
versations with students, indepen­
dent research projects, attending to 
the teaching moments that provide 
for further discussion can begin in­
volving students in education for so­
cial responsibility'. It is important to 
start somewhere and not wait to im­
plement a whole unit or course.

A teacher reflects:
I always thought that the problems were 
so big that if you didn t devote your life 
to them it wasn t worth doing anything.

>Conversaiions with psychologist Gerald 
Koocher. Children s Hospital. Boston. MA May 
1985.

Now I realize you don't have to be 
Mother Theresa to teach about world 
hunger. Every' small step adds up.

7. Establish support. Teachers have 
found it useful to request that inser­
vice time be given for these topics. 
Meeting with other teachers on the 
faculty' or in a professional organiza­
tion gives a sense of support and 
community to the struggle to im­
prove teaching techniques.

Actual practice in teaching about 
basic human needs and rights de­
pends partly on students' develop­
mental readiness. We chose con­
crete examples of appropriate and 
successful activities for three age 
groups to demonstrate the range of 
subjects that can be included in hu­
man rights teaching and to encour­
age teachers to implement their 
own lessons.
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^Teachers:
Concep tua£ Architects 

of the, future.

So <ini/ citizen... who inures himself us responsible 
- and particularly those o^ you who deal with the minds and 
hearts oft youn^ people - must be prepared to ”<jo far broke” ■ 
Or to put it another waif, if on mast understand that in the at­
tempt to correct so many generations oj bad faith and cruelty, 
when it is operating not only in the classroom but in society, 
you will meet the most fantastic, the most brutal, and the 
most determined resistance, Adhere is no point in pretending 
that this won't happen...

^he purpose cQj education, faially, is to create in a 
person the ability to look at the world himself, to make his own 
decisions... ^o ask questions oft the universe, and then learn 
to live with those questions, is the way he achieves his own 
identity... A^he obligation ofi anyone who thinks cQ> himself as 
responsible is to examine society and try to change it... ^his is 
the only hope society has. ^his is the only way societies 
change.

"■A Valk to Teachers" 
in

Quines Baldwin



Objectives:

1. To examine the role of the 
teacher in human rights educa­
tion

2. To determine the nature and 
content of teacher training, both 
pre-service and in-service

Readings:
Sebaly, Kim. "Education about Human Rights: Teacher Preparation", in 
Human Rights Education, ed. Norma Bernstein Tarrow. Pergamon 
Press, p.207-214.

Pettman, Ralph et al. (1986). Teaching for Human Rights: Pre-school to 
Grades 1-4. Australia Human Rights Commission. Canberra.
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Human rights education should not be the sole reserve of special­
ists, but the domain of all those who are involved in the educational enter­
prise. The teacher ought not adopt a distant or neutral attitude when it 
comes to educating students about human rights. Who, for example, would 
accept overtly discriminatory behaviour towards a student in the class­
room? Generally speaking, human rights education should involve teachers 
actively. They are required to convey information, concepts and values.

On numerous occasions, students are asked to undertake re­
search, to debate controversial subjects and to express their opinions. 
Sometimes, these opinions may be tainted with prejudices and stereotypes 
acquired from the adult world. The teacher's role is to maintain an atmos­
phere of confidence and fair-mindedness, which is by its nature vital for 
class discussion and to develop student awareness. The teacher should 
avoid contradicting students and imposing his or her own viewpoint upon 
them. Constructive persuasion is preferable. Sometimes it is necessary to 
accept the fact that students will refuse to modify their attitudes. The teach­
er can try again when another opportunity arises. Probably the most impor­
tant task of the teacher is to stimulate inquiry.

Despite the fact that human rights education is by its nature not a 
neutral study, nor a subject which can be taught without discussing basic 
and deeply held beliefs, it should not ever be a platform for teachers to ex­
press their personal agendas. Instead the opinions of the students should 
take precedence. The role of the teacher is not to convince them of a par­
ticular viewpoint, but rather to allow all opinions to be expressed and to dis­
close through examples and classroom study exercises, the consequences 
of prejudice.

Teachers should have the independence they need to feel free to 
deal with controversial issues. They may feel little confidence about their 
knowledge of human rights. Many share concern for human rights but lack 
the training to inform their teaching. Pre-service and in-service training 
should be considered a global activity and a continuous process. The priori­
ty should be given to the teaching of methods which can lead and develop 
in the student the capacity of thinking, questioning, formulating and resolv­
ing problems and improving the student's ability to apply this knowledge.



Training

Special training for teachers remains a central and crucial obsta­
cle. On-going teacher education is the key to success. The essential ele­
ments of such training are:

• familiarity with international and national human rights instru­
ments and with the mechanisms for the protection of human rights

• preparation of the teacher as "agent of change", enabling him or 
her to incorporate new contents into the curriculum

• introduction of methods conducive to the transmission of human 
rights values and adapted to local situations

• access to resources, ie. audio-visual, computerized, research 
findings and statistics, etc.

Much of this should be action-oriented and develop in the teacher 
the ability to teach mixed-ability, flexible groupings. Teachers should be 
trained to "think human rights", making them sensitive to situations in their 
own classrooms or sections in their own textbooks which are appropriate 
for the insertion of human rights content. This includes the way teachers 
handle everyday disagreements, interpersonal problems and divergent ide­
as. In-service training programs should be based on situations arising from 
classroom experience.

Teachers should also be trained in how to work in multidisciplinary 
groups through team-teaching. This includes the preparation of teaching 
strategies, evaluation of the process, adjustment and adaptation of lesson 
plans, problem-solving, self evaluation and feedback.



Teaching Tips

The following may prove useful to teachers in assessing human 
rights issues.

• A pose of objectivity has its pitfalls. A teacher can easily be led 
into supporting every opinion even if it is based on untruth or is clearly un­
fair. In promoting the underlying principles of human rights, it is necessary 
to challenge prejudiced opinions.

• Show openness in acknowledging discomfort. A teacher may not 
be comfortable in dealing with particular issues or the controversy arising 
from them. By acknowledging a teacher's own discomfort or the discomfort 
of students, young people will appreciate that an adult is willing to reveal 
his or her own struggles with difficult issues and may feel relief that at least 
their frustrations with the controversial issues are legitimate.

• Be attentive. It is important to allow students the opportunity to 
voice their opinions, even though they may be based on false information. 
It encourages them to think things out. It is better to express an opinion 
than not to become involved at all. By recognizing the right of expression, 
trust begins to develop and participation increases. By listening and under­
standing the concerns and questions of young people, a teacher is better 
able to direct a meaningful analysis of the human rights issues involved.

• Provide an entry for students' concerns. After listening carefully 
to students' concerns, teachers can use the students' experiences as the 
focus for a look at human rights. It is better to have students involved than 
to be directed towards issues or causes selected by the teachers for which 
students have little interest.

• Introduce images cautiously. Teachers may incorrectly assume 
that young students are ready for the treatment of extreme violations of hu­
man rights. Graphic depictions of torture may not only confuse children but 
may create undue fear. For those students whose development allows 
them to make appropriate use of disturbing images, individual research pro­
jects of their own choice may be encouraged.



• Encourage students to get involved. Becoming active on behalf 
of one's beliefs can be very exciting and rewarding. By encouraging stu­
dents to work for social change through activities such as drawing up plans 
to make the school accessible to persons with physical and sensory disabil­
ities or making the community a more attractive place in which to live, 
young people may feel they can make a difference.

• Show involvement. Take advantage of opportunities to reinforce 
human rights goals. Informal conversations with students and independent 
research projects contribute in small ways to the success of human rights.

• Draw out learning rather than impose knowledge on stu­
dents.The goal of developing empathy in students for common humanity 
cannot be achieved simply by giving information, but requires an appeal to 
students' feelings about justice and fair play.

• Stress similarities. Trying to understand people of diverse cul­
tures through the use of unusual or exotic customs emphasizes dissimilari­
ties to the point that students may infer that somehow the human character­
istics are also different. Students are less likely to reject cultural diversity if 
common features of humanity such as physical needs or love of children 
are stressed.

• Use humour. Humourous and creative illustrations capture the 
imagination and maintains the attention of young people. Whenever possi­
ble, students should enjoy the activities. To a large extent, human rights is 
a celebration of humanity.

• Emphasize good news. Students may get discouraged with the 
numerous cases of discrimination and other human rights abuses. Whenev­
er possible, emphasize the accomplishments that have been made.

• Establish parental and community support. Share your ideas 
about human rights education with other teachers. Parents and the commu­
nity are able to provide tremendous support in expertise and participation in 
tackling human rights issues.



^Lo teach is to team.
Japanese proverb

Dt takes a whole village to educate a child.
Ni^e’iian p’love’ib

Toints to ‘Ponder

1. What basic and in-service training should be 
made available to teachers, administrators, inspec­
tors? By whom?

2. What are the obstacles which teachers must 
overcome in order to teach human rights? How can 
these problems be resolved?

3. What role, if any, should teachers play in the im­
plementation process? How can they truly become 
"agents of change"?
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Sebaly, Kim. "Education about Human Rights: 
Teacher Preparation", in Human Rights Education. 
ed. Norma Bernstein Tarrow. Pergamon Press, 
p.207-214.

Pettman, Ralph et al. (1986). Teaching for Human 
Rights: Pre-school to Grades 1-4. Australia Human 
Rights Commission. Canberra, p. 4 - 5.
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THIS IS TEACHING, NOT PREACHING
A feel for justice, freedom, equality, and well-being is not to be had by cognitive 
means alone. This is the difference between teaching about humane values, and 
teaching for them.

What is the teacher’s proper role in values education? Talking with children 
about the importance of fairness, for example, is not the same as initiating 
activities or practising classroom or school procedures that provide me direct 
experience of fair as opposed to unfair feelings and behaviour.

And yet, to intervene so overtly may be more than a teacher feels he or she 
can justify in his or her role as an objective educator, determined not to preach.

The first thing to be said is that although objectivity can be achieved with 
effort and practice, value neutrality is not attainable, even if it were desirable. 
Classrooms and schools are steeped in human values, and these may not be very 
humane ones. It would be sad if children were to learn more at school about 
hypocrisy and power, than moral autonomy and the difference between bad and 
good. This might make for obedient subjects; it would not make for morally 
literate citizens.

The fact that neutrality is unattainable does not, however, mean that teachers 
have, or should have, a licence to try and indoctrinate their students with their 
preferred values.

(The word ‘try’ is used because students, at least older students, usually have 
a good idea of what their teachers believe, make allowances for it, and do not 
necessarily see it as a problem. Students spend as much, if not more time 
studying teachers, as teachers spend studying them; and it may be fair comment 
to say that teachers who try to convert their pupils to a particular point of view 
are open to the charge not only of indoctrination but also, in a society like ours 
that is so saturated vzith competing information, of wasting students’ time.)

Given all the above, how should a teacher best proceed? Since values are 
taught regardless, whether effectively or not, they might as well be ‘good’ rather 
than ‘bad’ ones. This is something teachers, administrators, parents and children 
can all agree upon. But what is ‘good’ and ‘bad’? What is ‘right’ and ‘wrong’ in 
this regard? There will be active disagreement about any comprehensive answer, 
no matter how much values discussion and clarification goes on, since in pluralist 
societies like our own, different people hold and express different opinions and 
beliefs. That is important in itself.

However, there is also active global agreement, and has been for nearly forty 
years, over a list of basic standards applicable to all—namely, the Universal 
declaration of human rights. A teacher who works from this list, its core values, 
and the feelings that inform those values, cannot fairly be accused of political 
indoctrination.
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What are human rights? 5

The doctrine of human rights and responsibilities is a multi-coloured umbrella 
that teachers can erect over the whole range of value debates. It provides a 
comprehensive set of principles, that cover every important issue area in a 
concrete way, that is not only affirmative but also universally endorsed. It was the 
first attempt in secular terms to articulate the basic entitlements of each and 
every human being, regardless of gender, race, ethnic origin or disability, and is 
part of an extraordinary experiment in civilising humankind. It deserves the 
widest pedagogic respect. It has made it possible, for the first time, to teach for 
humane values ‘objectively’.

The second important factor has to do with how you teach. If, irrespective of 
course content, you teach in such a way as to foster the human dignity of all 
those in your classroom, then children will learn to value themselves and to 
respect others simply because you do. At its simplest, this means avoiding 
situations of structural hypocrisy, where what you do is at odds with what you 
say: ‘Today we are going to talk about freedom of expression; be quiet in the back 
row’, for example.

There is much more to it than this however. Schools may be highly hierarchic 
and autocratic. They may mirror to some extent the societies in which they sit. 
And yet the human rights doctrine is profoundly egalitarian. If the values and 
feelings that sustain it are to reach the students in an effective fashion, then ways 
have to be found to foster the active participation of all concerned. Involving 
parents, grandparents, school personnel and the students themselves from the 
very beginning, will allay many misplaced fears, allow you the opportunity to 
explain what is being done, and win the help of everybody concerned in 
planning what to do, how to do it, and why. Letters home, school meetings, the 
negotiation of classroom rules and responsibilities, considering the whole school 
and its curriculum in the light of what is to happen, are long-tested, democratic, 
and highly successful ways to begin. They also allow you to reach through the 
classroom out into the community in ways that can be highly beneficial to both. 
And they are open ways, that do not provide set answers, nor pre-empt change.
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Objectives:

1. To discuss the challenges 
which lie ahead in the field of hu­
man rights education 

2. To formulate a plan of action 
for the implementation of human 
rights education



The purpose of this final section is not to provide cut-and-dried an­
swers to complex questions. Answers must be tried out as part of the edu­
cational process. This will no doubt give rise to further questions and chal­
lenges, the flow of which may seem unending. The purpose rather, is to 
spark off a rich debate.

Certain elements of consensus can be achieved across cultures 
and national boundaries. For the sake of discussion, let us posit the follow­
ing contentions:

• What seems essential is that human rights should be universally 
regarded not only as an ideal attainment but also as a counterweight to the 
abuse of power by any state, regardless of its economic, social or political 
nature.

• Human rights are not based on certainties or immutable facts. 
That is what gives them their strength, their dynamism and their capacity 
for renewal.

• The daily practice of human rights calls for a great deal of caution 
and vigilance, as well as conviction and committment.

• The seeds of human rights consciousness must be sown across 
broad segments of society and planted with careful attention among youth.

• The formal education sector provides fertile ground for human 
rights education to occur.

In order to prepare the groundwork, human rights institutions must:

- train the trainers
- assure means to provide pre-service and in-service training to 
educators
- create appropriate materials and revise existing materials
- innovate with new methods
- develop mechanisms for evaluation
- network and share experience
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Over tke bleacked bone and jambled zesidue numezous 
civilizations aze written tke patketic wozds:',(T.oo late"... 
We still kave a ckoice today: non-violent coexistence oz vio­
lent coannikilation- ^kis may well be mankind's last ckance 
to ckoose between ckaos and community.

/Kaztin Jlutkez Kin$

Tomis to (Ponder

1. What are the major challenges which lie ahead 
in the field of human rights education? How can 
they be addressed?

2. What are the major obstacles? What are the ma­
jor strengths and how can they be incorporated?

3. What are the steps to take in a plan of action to 
implement human rights education?
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